Topic: Multiculturalism in Australia
Strand: Societies and Cultures


Rationale 
It is important that students are exposed to multiculturalism within Australia in order to develop an understanding of the world, themselves and others (Browett and Ashman, 2008). If students have a positive sense of self, they are able to be more open and accepting of diversity. By exploring personal identity and cultural diversity, students learn about and connect their own cultural identity and heritage with those of others in different times and places (Global Education Project, 2010). Cultural understanding assists in student identity formation, how they perceive the world and their place within it (Browett and Ashman, 2008). Multicultural education aims to promote positive attitudes in children towards their own cultural identity and to provide them with the knowledge, skills and understandings they need to move beyond their own cultural norms. Children learn to understand that they have a shared identity and a shared humanity as a member of a local, national and global community. In the process, they develop respect for the cultural identities of others (Browett and Ashman, 2008).
Multiculturalism in Australia refers to the policies and practices that recognise and respond to the ethnic diversity of the community (Government of South Australia, 2001). The multicultural policy in South Australia is made up of three dimensions which promote:

· Cultural identity: (the right for all Australians to express and share their cultural heritage, language and religion)

· Social justice: (the right of all Australians to equality of treatment and opportunity and the removal of barriers regarding race, ethnicity, culture, religion, language, gender or place of birth)

· Productive diversity: (the need to maintain, develop and utilise the skills and talents of all Australians effectively) (Government of South Australia, 2001)

The purpose of multicultural education is to help students deal equitably with all the cultural and racial differences between humans (Levine, 1995). It is a perspective that embodies issues surrounding power relationships in terms of equality and equips students, parents and teachers with the tools to combat racism and discrimination and to find ways to build a society that includes all people on equal footing (Levine, 1995). It has taken a while to achieve multiculturalism in Australia which has undergone many changes throughout the course of Australian history including:

· European settlement
· White Australia

· Assimilation 

· Conservative Multiculturalism 

· Transforming Multiculturalism

· Reconciliation
· Multicultural/Anti-racism (Making Multicultural Australia, 2012)
These changes have had both negative and positive effects on the lives of Indigenous Australians, immigrants, refugees and asylum seekers over the years.
The unit plan will focus on students in Year 3 and will serve as a building block for further study in multicultural and anti-racist education. In Year 3, students are beginning to discuss and examine the cultural diversity of people in Australia (Department of Education and Children’s Services, 2004). They must understand their own identities in order to develop an understanding and respect for the identities of others. The SACSA Framework suggests that multiculturalism in Year 3 is approached with a focus on family and the celebration of diverse cultural heritages. A focus on shared identity builds the foundation of knowledge in multicultural education ensuring that students are well-equipped to study the topic in greater depth in future years e.g. Indigenous Australians, discrimination, racism, refugees, etc.
The learning focus of the unit plan
What knowledge and understandings (concepts) are focussed on in this topic?

The topic of multiculturalism at a Year 3 level will focus on the differences and similarities between individual and shared identities (Department of Education and Children’s Services, 2004). This will be achieved by first comparing students’ individual identities and linking their personal attributes to wider groups within society. Students will become aware of the beliefs, values, customs and practices of diverse societies and cultures within Australia and, on a smaller scale, within South Australia. The Aboriginal and Torres Strait Islander cultures will be investigated within the context of South Australia as well as the European and Asian cultures which have provided the state with a rich cultural heritage. 
On completion of this unit, students will:

· Understand the concept of individual and shared identities 

· Be aware of the diverse beliefs, values, customs and practices of diverse societies and cultures

· Understand the unique place that Aboriginal and Torres Strait Islander cultures and different European cultures have in Australia

· Have an increasing awareness of Australia’s multicultural society
The concepts and/or big ideas at the heart of Multiculturalism in Australia are:

· Multiculturalism

· Individual and shared identity

· Family origins

· Cultural diversity 
· Acceptance

· Cultural practices
· Valuing others

· Heritage

· Intercultural understanding 

· Equality

What understandings about this topic are important for students to know?
It is vital that students develop an understanding of individual and shared identities and the role that these play in cultural practices, heritage and family dynamics. By accepting this notion of individual and shared identities students develop an intercultural understanding (Global Education Project, 2010). This involves the capacity to value and respect people of different cultures and to embrace Australian multiculturalism. 
At the completion of this topic students will understand and be able to explain their own identities, family origins and their collective identities within society. Students will be able to identify various cultural practices and heritages of Aboriginal and Torres Strait Islanders, European and Asian migrants and their significance within the South Australian culture. Students will understand that multiculturalism is something that should be embraced in order to build a rich and harmonious society.
· Key idea (SACSA)

Students discuss and examine the cultural heritages of people in Australian society and the way culture is passed on, maintained and developed by families, groups and communities. They explain how cultural ideas and practices affect us all. [Id] [T] [C] [KC1] [KC2]
· Outcome (SACSA)

2.7 Describes the diversity of practices, customs and traditions of groups and communities. Id T C KC2
What skills are focussed on in this topic?

This topic focuses on the skills used in ethical and moral reasoning, creative problem solving and conflict resolution and values clarification (Department of Education and Children’s Services, 2004). During the inquiry, students will practice skills that reflect the main focuses listed above. These include brainstorming, questioning, journal writing, simulation, Thinker’s Keys, clarifying values, interviewing and graphic organisers.
At the completion of the topic students will be able to critically think about and question aspects of multiculturalism in Australia. Students will document their thoughts on each stage in the inquiry process through journal writing and reflect on these at the end to compare their prior knowledge to current knowledge. Simulations give students the opportunity to experience the reality of multiculturalism in Australia and gather meaning from it. Students will become skilled innovative and creative thinkers using the Thinker’s Keys and they will use clarifying values to reflect and share values surrounding multiculturalism and clarify or change these values. Students will be able to write interview questions to obtain information from different cultural groups and will use graphic organisers to structure their thoughts and aid brainstorming, problem solving and decision making.
· Key idea (SACSA)

Students enhance their skills in learning from, and communicating and interacting with, groups, including Aboriginal and Torres Strait Islander communities. They do this to value cultural diversity and play a part in reconciliation. In T C KC2
· Outcome (SACSA)

2.8 Describes the diversity amongst Aboriginal and Torres Strait Islander peoples and their cultures, past and present, and moves for Reconciliation. F T C KC2
What values and actions are focussed on in this topic?
The values and actions focussed on in this topic are:

· Awareness and positive engagement with people of diverse cultures and societies

· Engagement with diverse viewpoints within a community and society

· Valuing diversity, cohesion and justice

· Active commitment to the welfare, rights and dignity of all people (Department of Education and Children’s Services, 2004)

This learning will ensure that students value and respect all Australians regardless of their culture, heritage and background. Students will be given the opportunity to take social action in promoting multiculturalism within Australia.
VALUES:
The focus of this topic is on the SOSE value of social justice. This value is concerned with multiculturalism as it is based on:

· The rights and dignity of all people

· Empathy with people of diverse cultures and societies 

· Fairness with redressing disadvantage and oppression 
· Confronting and changing discriminating practices 
At a Year 3 level, the focus of this value will be on the first two factors listed above. They are connected to the topic as students are exposed to a wide array of diverse cultures and societies within Australia, particularly South Australia, and learn that no matter where people come from, they are all the same.

This knowledge can be built on in Year 4 where students may tackle issues such as disadvantage, oppression, discrimination and racism.
ACTIONS:
· What action do you hope this topic might lead to?
I am hoping that it leads to students running an SA Multicultural day fundraiser at the school which will focus on valuing the diverse cultures that have enriched our state’s heritage and allowed it to prosper. The children will form groups and each group will be given a different culture studied in the inquiry to focus on. It will be promoted within the school via food, dress, dance, music, storytelling, art, etc. They may then reflect on the experience via journal or class discussion, count the money raised for the chosen charity promoting multiculturalism and report back to the school on their experiences, values and findings in a verbal or written format.
·  Why?
This activity will give students the opportunity to voice and demonstrate their learning in the inquiry of all the cultural heritages and traditions of people in South Australia. All of the knowledge students have learned will be exercised in this activity and the values of social justice and equality will be promoted to the wider school community. Active citizenship within their local community will give students a sense of pride and accomplishment and will cement their values surrounding multiculturalism in Australia.  
· Key idea (SACSA)

Students identify, clarify and analyse the values embedded in theirs and others’ actions, and in media reports on contemporary events. Id T C KC1
· Outcome (SACSA)

2.9 Participates in and shares cultural experiences and events in the wider community and analyses values embedded in them. Id T C KC1 KC2
Thinking and working processes

Thinking: Higher order thinking skills (i.e. Bloom, De Bono, multi-intelligences) as related to your topic.
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Debono’s 6 thinking hats:

White: Information
Blue: Thinking about     thinking

Black: Judgement

Red: Feelings

Green: Creativity

Yellow: Benefits

This higher order thinking skills strategy will be implemented through the inquiry learning process. At different stages of inquiry, students will be asked to put on each coloured hat in order to utilise different types of thinking.
The Thinker’s Keys strategy of thinking will also be implemented to develop innovative and creative thinking skills throughout the learning process. This strategy is made up of seventeen different keys – all based on different thinking strategies. For example, using key #8 requires the teacher to draw a diagram which does not relate to anything specifically. Students must try to find ways in which it could link to the area of study using imaginative thinking.
Working in S & E. (reference to Global Perspectives Statement)
Students will work both independently and in collaboration with peers throughout the inquiry learning process. Students will complete the unit via the inquiry process in which students: tune in, decide directions, organize themselves, find out, sort out, draw conclusions, take ethical action and reflect and evaluate (Ministry of Education, 1993).
The unit on multiculturalism in Australia is related to the Global Perspective of identity and culture. This will be evident in my unit throughout the entire inquiry process which focusses on the shared identity of human beings, regardless of differences in culture. Students learn about, and grow to appreciate, people from all cultural groups both in their classroom and beyond. They learn to value others, celebrate diversity and to think critically about bias and stereotypical images (Global Education Project, 2010). 
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The teaching and learning activities
	Teacher Focus
	Learner Activity
	Learner organisation & resources 

	Tuning-in

What is the purpose of this phase of inquiry?

· To engage and motivate the students in the topic 

· Make connections between the topic and their own world/lives
· Introduce relevant concepts

· Defines the issue and identifies possible aspects to investigate.
What are the specific learning intentions for this series of activities?

Knowledge/Understandings: Students become aware of aspects of their identity and embrace each other’s similarities and differences in looks, beliefs and cultures. They are introduced to the multiculturalism and are exposed to a wide variety of cultures. They are coming to understand that cultural intolerance is harmful to the feelings and identities of others.
Skills: Critical thinking, creativity, imagination, problem solving and working in collaboration with others.
Values/Actions: Empathy, individual identity, shared identity, fairness and cultural diversity.
Students are encouraged to empathise and connect with multicultural Australians from diverse cultures. 
Deciding directions
What is the purpose of this phase of inquiry?

· Clarifying the issue / topic further
· Deciding where to focus the investigations
· Identifying and refining questions to investigate
What are the specific learning intentions for this series of activities?

Knowledge/Understandings: Students learn how important it is to recognise and respect other people’s cultures as well as their own. Although everybody is different aesthetically and culturally, there are many similarities between people. We are all human hence we are all connected.
Skills: Reading a letter, responding to a letter in writing, questioning and orally presenting/sharing information.
Values/Actions: Cultural diversity, acceptance and equality. Students are required to plan and write a letter to a culturally diverse student.
Organising ourselves
What is the purpose of this phase of inquiry?

· Organising how the inquiry will take place
· Organising groups / teams /etc
· Setting timelines
· Activities to support group planning
· Sorting out where to go for information and what type is needed
· Allocation of tasks
What are the specific learning intentions for this series of activities?

Knowledge/Understandings: Students develop the knowledge required to plan their inquiry and recognise the values behind it. They understand that family is important and that not all families are the same.
Skills: Planning, organisation, working collaboratively, questioning, critical thinking, creativity and writing skills.
Values/Actions: Students learn about their own family structure, cultural diversity and overall place within their multicultural world.
Finding out

What is the purpose of this phase of inquiry?

· Further stimulate the students’ curiosity
· Provide new information which may answer some of the student’s earlier questions
· Raise other questions for students to explore in the future
· Challenge the students’ knowledge, beliefs and values
· Support students to ‘find out’ –
· Provide direction and resources
· Thinking about how data will be presented
What are the specific learning intentions for this series of activities?

Knowledge/Understandings: Students learn how their families are structured and compare this to the rest of the class. They realise that all families are structured differently and are culturally diverse. Students are exposed to a range of different cultural practices to broaden their awareness of multiculturalism in Australia.
Skills: Computer, communication, questioning, creativity, collating information, listening and critical thinking.
Values/Actions: Cultural heritage, cultural diversity, social justice, empathy and acceptance.
Sorting out

What is the purpose of this phase of inquiry?

· Provide students with concrete means of sorting out and representing information and ideas arising from the ‘finding-out’ stage
· Classifying, forming hypothesis, modifying ideas
· Comparing / contrasting findings
· Discussing the issue
· Evaluating
What are the specific learning intentions for this series of activities?

Knowledge/Understandings: Students have a sound knowledge on the fairness, cultural diversity, acceptance and equality and will understand how to apply them to real life situations.
Skills: Computer, brainstorming, creativity, imagination, organisational, acting and public speaking skills.
Values/Actions: Students promote the values of multiculturalism, fairness, empathy, identity, cultural diversity, equality and acceptance via brainstorming and role play.
Drawing conclusions
What is the purpose of this phase of inquiry?

· Provide students with the opportunity to process the information they have gathered and present this in a number of ways
· Allow for a diverse range of outcomes
What are the specific learning intentions for this series of activities?

Knowledge/Understandings: Students develop the knowledge that family means different things to different people and this uniqueness has enriched the Australian society. Students understand that everybody is the same and therefore must be treated equally, regardless of difference.
Skills: Creative, critical thinking, imaginative, artistic, collaborative working and reflection skills.
Values/Actions: Shared identity, cultural diversity and social justice. Students use a problem-solving strategy to deal with a fictional situation.
Taking ethical action
What is the purpose of this phase of inquiry?

· Assist students to make links between their understanding and their experience in the real world
· Enable students to make choices and develop the belief that they can be effective participants in society
· Provide further insight into students’ understanding for future unit planning
· Identify action that could be an outcome of the inquiry
· Implementing if appropriate
What are the specific learning intentions for this series of activities?

Knowledge/Understandings: Students will learn how to actively participate within society to enhance their world. Students will connect their understandings learnt throughout the inquiry to their own real life experiences.
Skills: Active citizenship, creativity, advertising, cooking and mathematical skills e.g. measuring and counting money.
Values/Actions: Cultural diversity, equality, social justice, identity and acceptance. Students are developing active citizenship skills by advocating for social justice within their local community
Reflecting and Evaluating
What is the purpose of this phase of inquiry?

· What did we learn?
· How did our views change?
· What did we learn about inquiry?
· Self-assessment
What are the specific learning intentions for this series of activities?

Knowledge/Understandings: Students learn how to compare and contrast their prior knowledge to their current knowledge.
Skills: Computer, reflection, evaluation, analysis and assessment skills.
Values/Actions: Social justice, equality, multiculturalism, acceptance and cultural diversity. Students have learned to embrace everybody within society, regardless of difference.

	ACTIVITY 1

Read “Whoever You Are” by Mem Fox 

Students are encouraged to think about both individual and group identity and become aware of the similarities between people, regardless of their race, culture, class, etc. 
Discuss & create:

· What is the message of the story?

· How is the story told in the pictures?
· Students draw a picture of themselves depicting who they are. These are shared and displayed in the classroom.
ACTIVITY 2
 ‘Shrek’
· Watch the movie ‘Shrek’ and discuss the underlying themes of identity, discrimination and equality.
· Use a Story Mapping graphic organiser to analyse the morals and ideas that the movie promotes via the theme, setting, characters, problem and solution. 
Make connections between the movie and real life. Discuss and record the similarities and differences with real-life examples with those from the movie.
ACTIVITY 3
Mystery Bag
Class splits into groups of 4-5, each group receives a mystery backpack containing significant items related to family events, members and origins, such as photos, family memorabilia, objects used in ceremonies and specific items of clothing. Each bag contains a variety of items from different cultures evident within Australia.
Bag 1: Rosita: Aboriginal Australian

Bag 2: Guo Shuang: Chinese Australian
Bag 3: Isabella: Italian Australian
Bag 4: Yannis: Greek Australian
Recording (SOSE journal):

Each child takes an item from bag and discusses/records:

· Who owns the item?

· When do you think it is used?

· Why might this be important to someone?

· What does this tell us about the person and their family?

· Who could these people be? Where are they? What are they doing?
· Do you know anyone who has a…. like this? Where do they live?
· What does your family have that is like this?

One student from each group will report their findings to the class and will reveal the name and origin of the child they received.
ACTIVITY 4
Pen Pals 
· Students each receive letters addressed to them from the child whose bag they studied in the previous lesson. 

· The pen pals explain the items in their backpacks and ask what students would put in their own backpacks.

Think, write, pair, share

(in SOSE journal)

Students individually answer the following questions in their SOSE journals and then pair up with another student to share their responses.

· What do we want to find out from our pen pals?

· What questions do we need to ask?

· What do we want to focus on?

Students write a short response to their pen pals based on the above questions. 
ACTIVITY 5
Personal backpack show and tell 
Students are asked to bring in three items that they would put in their own cultural backpack. They must share these with the class and explain why the items are important to them and their families.

ACTIVITY 6
Inquiry plan
In groups, students use the describing wheel graphic organiser to plan aspects of the inquiry including:

· The timeline/sequence e.g. family trees, data display, family interviews, excursion to Tandanya and a multicultural fun afternoon 
· The main values/morals of the inquiry e.g. learning about families, multiculturalism, similarities and differences and treating people equally.
· Group members for collaborative learning and peer tutoring (the same groups selected for the mystery bag activity)
· Formulating their own inquiry questions using questions from the IBO PYP questioning structure. 
ACTIVITY 7
Who is important to me?
· Students create a flower artwork with the names of all the important family members on each petal. Students decorate their work, cut them out and stick them in their SOSE journals. 
· Students can use these flowers as a guide in structuring their family tree. E.g. they can use the people they have listed in each petal.
ACTIVITY 8
Interview questions
· In their groups, students formulate questions to ask their parents and grandparents with a focus on cultural heritage, family life and the generational similarities and differences. E.g. when did you arrive in Australia? How and why did you come? Where does our family name originate from? What does it mean? Was I named after anybody? Why? What aspects of our family are still the same? Which have changed? Etc.
· Students must write between 10-15 questions in their SOSE journals.
ACTIVITY 9
Family tree
· Constructs a family tree on KidPix showing themselves, parents and grandparents, and discusses cultural origins of family members. Students compare their family to their group members’ and discover a range of diverse family structures within society. 

· Each group collates their data in their SOSE journals and then onto a large poster which is displayed in the classroom. (Includes a listing of the similarities and differences between the group and the cultural heritages evident)
ACTIVITY 10
Family interview 
· Students must interview grandparents and parents to find out their cultural origins.

· On completion, each student must interview themselves in order to compare the differences between their family lives with those of previous generations.
· Students create an A4 poster depicting an image of the flag of their country of origin, one interesting fact that they learnt about their family’s culture, one aspect of their family that has changed over the years and why they love their families. 

ACTIVITY 11
Excursion/Planning to Tandanya National Aboriginal Cultural Institute 
Students take part in a 60 minute ‘Emu Tour’ which includes:

· Personal history of cultural Instructor (15 minutes)

· Dreaming stories and their significance, e.g. Ma the Cockatoo man, Tukeri (15 minutes)
· Explanation of the range of Aboriginal art styles and regions. (15 minutes)

· Tour of current exhibition with explanations of meanings of selected key artworks (15 minutes)  
Students will document what they learned, what they liked and what they disliked about the excursion in their SOSE journals for homework.
ACTIVITY 12
Wordle
· Groups brainstorm all of the different words, terms, values, cultural origins, tools, practices, etc. that they have learnt in the inquiry and create a Wordle on the computer. They print this off and stick it in their SOSE journals.
ACTIVITY 13
Values role play
· In their groups, students choose a value that they included in their Wordle creation. They are required to create a 5 minute role play depicting the chosen value.
· For example, the values may include multiculturalism, fairness, empathy, identity, cultural diversity, equality, acceptance, etc.

· Students use a story mapping graphic organiser to develop their storyline.

ACTIVITY 14
Multicultural class mural
Students discuss and respond to the following questions in their groups:

· What have we learnt?

· What does it all mean?

Students reflect upon their Wordle role plays.

As a class, students create/decorate an imaginary student that embodies all of the values and cultural diversity of the classroom and Australia in general. Students will:

· Give him/her a name e.g. Harry
· Allocate each group a specific part of the person to paint/illustrate/decorate individually. 
· Eg. Group 1: head to shoulders, Group 2: shoulders to hips and Group 3: hips to feet
On completion, this person will go on display in the classroom and/or the front office to show and embrace the school’s cultural diversity.

ACTIVITY 15
The Brick Wall (Thinker’s Key #16)

Teacher reveals a statement/situation involving Harry e.g. ‘Harry is a member of a group of 5 friends. He is not allowed to hang around with them most days because he is ‘different’. He always feels upset at school because of this reason.’
Students try to ‘break down the wall’ by thinking of alternative strategies for dealing with the statement/situation regarding multiculturalism within Australia. They could do this using the I.D.E.A.L. problem solving acronym in groups to better the outcome. E.g.
Identify the problem

Define the problem

Examine the options

Act on a plan

Look at the consequences

Students complete the problem solving acronym in their groups and share with the whole class on completion.

ACTIVITY 16
International Food Day Fundraiser: Planning
· The whole class researches the ‘Foundation for Young Australians’ together using the Smartboard and decides to plan an International Food Day fundraiser for the foundation.
· Students will create posters in their groups about the event and will put them up within the school. They will also place an advertisement in the school newsletter to attract customers.
ACTIVITY 17
Cultural celebration day

· Each group is allocated a specific cultural dish to prepare for an International Food Day run by the class for the entire school! It will include Italian pizza, Greek yiros, Chinese stir-fry and an Indian dukkah burger. Students will present these dishes for purchase to the school community with the help of parents and other family members.

· All money raised will go to the ‘Foundation for Young Australians’ which has a focus on combating racism within schools.
· SOSE journal evaluation and reflection on their group’s performance on the day.
ACTIVITY 18
KWL chart
· Students create a KWL chart which requires them to write about their prior knowledge about the topic, what they wanted to know and what they learned.

· Students compare their prior knowledge to their current knowledge and write down what they have learned.
ACTIVITY 19

Pledge to multiculturalism
· Students must write a letter to the Australian population regarding their learning based on their KWL chart. Students must write about how the values learned will implement their actions within society in the future.


	White hat (information)
Students seated on the floor in a circle during reading and discussion. They move to their desks when creating their picture.

Book: ‘Whoever you are’ by Mem Fox
Paper, pencils

Green hat (creativity)
· Students seated on the floor facing the Smartboard.
· Students move to their desks during discussion and recording.

· Shrek DVD

· Smartboard

· Story Mapping graphic organiser (Appendix 1)

White hat (information)
Black hat (judgement)
Green Hat (creativity)

Students will be seated with their groups at their group table during the activity.

· Backpacks (Appendix 2)
· SOSE journals 

· Pens/pencils

· Book: ‘Children Just Like Me’ by Barnabus and Anabel Kindersley
Blue hat (thinking about thinking)

White hat (information)

Green hat (creativity)

Students will be seated at their desks.
· Pen pal letters (Appendix 3)
· SOSE journals

· Pens/pencils
· Smartboard

Green hat (creativity)

Students are sitting on the floor while one child stands up at the front for show and tell.
Blue hat (thinking about thinking)

White hat (information)

Students plan the inquiry at their group tables.
· Describing wheel graphic organiser (Appendix 4)

· SOSE journals

· Butchers paper
Red hat (feelings)
Students create their flower at their desks.
· Paper plates
· Coloured paper

· Textas/pencils

· Glue

· Scissors

White hat (information)
Students develop their interview questions at their group tables.
· SOSE journals
· Pens/pencils

Green hat (creativity)
White hat (information)

Students create their family trees on the computer.

· Computer
· KidPix program

· SOSE journals

· Butchers paper

White hat (information)
Students interview their families out of school.
· SOSE journal
· Interview questions

White hat (information)

Students will participate in activities at Tandanya National Aboriginal Cultural Institute. 
· SOSE journal
· Pen 

· Camera

Black hat (judgements)

Students will work on the computer to create their Wordle.
· Computer
· Internet: Wordle website

· SOSE journals
Black hat (judgements)

Read hat (feelings)

Students will create and present their role play in different corners of the gymnasium.  
· Wordle creation print out
· Story mapping graphic organiser (Appendix 5)

Green hat (creativity)
Yellow hat (benefits)
Students will work outside whilst painting. 
· Large piece of brown paper
· Acrylic paints 

· Textas
· Ink

· Magazines

· Images

· Letters

· pencils

Green hat (creative)
Black hat (judgement)

Red hat (feelings)
Students will begin seated on the floor and will then move off to their group tables to complete the acronym.

· Thinker’s Keys strategies list

· Smartboard

Blue hat (thinking about thinking)
White hat (information)

Yellow hat  (benefits)

Green hat (creativity) 
Students will be seated on the floor during the researching and will sit at their desks to individually create their posters.
· Smartboard
· Foundation for Young Australians website

· Poster paper

· Textas, crayons, pencils

· School newsletter

Students will be in the classroom, outside and in the canteen to prepare their meals.
· Ingredients for all meals

· Parent volunteers

· Canteen access

Blue hat (thinking about thinking)
White hat (information) 
Students will use the computer to create the KWL chart.
· KWL chart

(Appendix 6)

· Smartboard

Black hat (judgements)
Red hat (feelings)

Students will be seated at their desks to write their letter.
· SOSE journals

· Pens/pencils

· KWL chart

· Smartboard


Assessment
Knowledge
· Students become aware of aspects of their identity and embrace each other’s similarities and differences in looks, beliefs and cultures. 
· Students will understand that cultural intolerance is harmful to the feelings and identities of others.
· Students learn how important it is to recognise and respect other people’s cultures as well as their own.
· Students understand that family is important and that not all families are the same.
· Students will realise that all families are structured differently and are culturally diverse.

· Students have a sound knowledge on the fairness, cultural diversity, acceptance and equality and will understand how to apply them to real life situations.
· Students are aware that family means different things to different people and this uniqueness has enriched the Australian society. 

· Students will understand that everybody is the same and therefore must be treated equally, regardless of difference.
· Students will connect their understandings learnt throughout the inquiry to their own real life experiences.

· Students learn how to compare and contrast their prior knowledge to their current knowledge.

Outcome (SACSA)

2.7 Describes the diversity of practices, customs and traditions of groups and communities. Id T C KC2

Skills
· Critical thinking, creativity, imagination, problem solving and working in collaboration with others.
· Reading a letter, responding to a letter in writing, questioning and orally presenting/sharing information.
· Planning, organisation, working collaboratively, questioning, critical thinking, creativity and writing skills.
· Computer, communication, questioning, creativity, collating information, listening and critical thinking.
· Computer, brainstorming, creativity, imagination, organisational, acting and public speaking skills.
· Creative, critical thinking, imaginative, artistic, collaborative working and reflection skills.

· Active citizenship, creativity, advertising, cooking and mathematical skills e.g. measuring and counting money.

· Computer, reflection, evaluation, analysis and assessment skills.
Outcome (SACSA)

2.8 Describes the diversity amongst Aboriginal and Torres Strait Islander peoples and their cultures, past and present, and moves for Reconciliation. F T C KC2

Values/Actions
· Empathy, individual identity, shared identity, fairness and cultural diversity. Students are encouraged to empathise and connect with multicultural Australians from diverse cultures. 
· Cultural diversity, acceptance and equality. Students are required to plan and write a letter to a culturally diverse student.
· Students learn about their own family structure, cultural diversity and overall place within their multicultural world.
· Cultural heritage, cultural diversity, social justice, empathy and acceptance.
· Students promote the values of multiculturalism, fairness, empathy, identity, cultural diversity, equality and acceptance via brainstorming and role play.
· Shared identity, cultural diversity and social justice. Students use a problem-solving strategy to deal with a fictional situation.
· Cultural diversity, equality, social justice, identity and acceptance. Students are developing active citizenship skills by advocating for social justice within their local community
· Social justice, equality, multiculturalism, acceptance and cultural diversity. Students have learned to embrace everybody within society, regardless of difference.
Outcome (SACSA)

2.9 Participates in and shares cultural experiences and events in the wider community and analyses values embedded in them. Id T C KC1 KC2
Assessment strategies
Tuning in:

· Observations e.g. artwork, group-work tasks and communication skills to share ideas.
· Work analysis e.g. graphic organiser to understand the themes and plot behind Shrek.
· Self-assessment e.g. SOSE journal to constantly evaluate and reflect upon learning.
Deciding directions:

· Work analysis e.g. pen pals letter writing to communicate with culturally diverse people.
· Peer assessment e.g. think, write, pair, share to develop collaborative skills and share ideas.

· Observations e.g. show and tell to share individual identity with the class.

Organising ourselves:
· Work analysis e.g. graphic organiser to plan the inquiry
· Peer assessment e.g. group-planning to develop collaborative skills and share ideas
· Observations e.g. artwork to plan for family tree activity
· Conferences e.g. developing interview questions to prepare for the family interview
Finding out:

· Work analysis e.g. family tree using KidPix to discover the structure of their families
· Conferences e.g. interview with family members to learn more about their individual identities

· Peer assessment e.g. comparison of work and work collation and excursion planning to compare and contrast cultural diversities and family structures

· Observations e.g. family artwork to present the data from the interview

· Self-assessment e.g. SOSE journals to evaluate and reflect upon the excursion

· Negotiated assessment tasks e.g. excursion and collaborative working throughout inquiry to assess the excursion tasks and how groups performed on the day
Sorting out:

· Self-assessment e.g. Wordle, SOSE journals to clarify and document the values learned 
· Conferences e.g.  values role play to apply the values learned into a real-life situation
· Peer-assessment e.g. values role play to be exposed to a wide range of situations where the learned values may be applied
· Work analysis e.g. story mapping graphic organiser to organise and develop the storyline of their role play
Drawing conclusions:

· Peer assessment e.g. discussion, creating artwork, problem-solving acronym and brainstorming ideas to work in collaboration with groups to develop a range of ideas and responses

· Self-assessment e.g. discussion and recording in SOSE journal to document their learning within each phase of the inquiry

· Observations e.g. imaginary student artwork to embrace cultural diversity within the classroom and wider community
Taking ethical action:

· Peer assessment e.g. international food day fundraiser planning and celebration to raise awareness for multiculturalism in Australia and  to be accepting of cultural diversity
· Self-assessment e.g. SOSE journal reflection to evaluate and reflect upon their group performance on the day

· Observation e.g. posters to advertise the campaign within the school

· Work analysis e.g. fundraiser to raise money for a cause that advocates for cultural diversity
Reflecting and evaluating:

· Work analysis e.g. KWL chart, pledge to multiculturalism to analyse the learning that students have undertaken throughout the inquiry and to apply it to their lives
· Self-assessment e.g. pledge to multiculturalism to assess their prior knowledge, current knowledge and what they hope to achieve in the future regarding multiculturalism
· Peer-assessment e.g. sharing KWL charts and letters to share and provide insights into student learning 
Appendices
· Appendix 1: Story mapping graphic organiser
· Appendix 2: Backpacks contents

· Appendix 3: Pen pal letter details
· Appendix 4: Describing wheel graphic organiser

· Appendix 5:  Story mapping graphic organiser

· Appendix 6: KWL chart

Appendix 1: Story mapping graphic organiser
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Appendix 2 – Backpack contents
Backpack #1 contents: Boomerang, white chalk/powder, rocks, image of a drawing on tree bark, plastic lizard.

Backpack #2 contents: paper fan, image of cherry blossoms, recipe for fried rice, photo of an Asian family, a panda plush toy

Backpack #3 contents: packet of spaghetti, Sophia Loren CD, picture of the Colosseum, image of a large family making tomato sauce, Mario plush toy

Backpack #4 contents: an olive branch, toy bouzouki, Parthenon trinket, image of a lamb cooking on the spit and an Elena Paparizou CD

Appendix 3 – Pen pals letter details
Teacher writes the letters from ‘pen pals’ addressed to each students. Each group receives the same letter – the child whose bag they studied.

Appendix 4 – Describing wheel graphic organiser
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Appendix 5 – Story mapping graphic organiser
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Appendix 6 – KWL chart
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Resources

Key teacher and learner resources

AhSam, M and Ackland, C (2005) ‘Curriculum: A Doorway to learning’ in Introductory Indigenous Studies in Education Phillips & Lampert (Eds) Pearson Publishing, Chapter 12

Browett, J. and Ashman, A. (2008). Thinking Globally: Global perspectives in the early years classroom. Carlton South, Australia: Education Services Australia 

Department of Education and Children’s Services (2004), ‘SACSA Companion Document Series: R-10 Society and Environment Teaching Resource’, South Australian Curriculum Standards and Accountability Framework, pp. 6-32
Dinos, C, McNamara, V, Petherick, S, (2003), Waste Not Want Not – A Unit Plan for SOSE, pp. 1-18
Foundation for Young Australians (2012), ‘Fundraising’, viewed 1st June 2012, <http://www.fya.org.au/invest/fundraise/>
Fox, M (1997), ‘Whoever you are’, Houghton Mifflin Harcourt, pp. 1-32
Grassby, A, Hill, M, (2000), ‘Chinese Australians’, MacMillan Publishing, South Yarra, pp. 6-43

Grassby, A, Hill, M, (2000), ‘English Australians’, MacMillan Publishing, South Yarra, pp. 6-43

Grassby, A, Hill, M, (2000), ‘Greek Australians’, MacMillan Publishing, South Yarra, pp. 6-44

Vize, A (2006), ‘Dare to be Different’, Curriculum Corporation, Victoria, pp. 5-69
Kindersley, B & A (1995), ‘Children Just Like Me’, Dorling Kindersley, pp. 8-77
Levine, B. (1995) Taking Multicultural, Anti-racist Education Seriously: An interview with Enid Lee Rethinking Schools: An Agenda for Change, Levine

Ministry of Education, Victoria. (1987). The Inquiry process in social education framework. Melbourne, Australia: Ministry of Education.

Tandanya National Aboriginal Cultural Institute (2012), ‘Tours’, viewed 28th May 2012, <http://www.tandanya.com.au/tours.asp>
Wordle (2012), ‘Create’, viewed 1st June 2012, <http://www.wordle.net/>
Graphic organiser templates and KWL chart obtained from:
edHelper.com, 4th June 2012, <http://www.edhelper.com/teachers/Storytelling_graphic_organizers.htm>
Education Oasis, 4th June 2012, <http://www.educationoasis.com/curriculum/graphic_organizers.htm>
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